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1.0 Introduction
1.1 Project Overview
With the introduction of formal education for Indian children in 1926, Fiji's language planning has favoured Standard Hindi over Fiji Hindi, in the education system, despite Fiji Hindi's status as the native language of the vast majority of Fijians of Indian descent (FID). FIDs' have disapproved of the use of Fiji Hindi in the education system historically, but since the 2013 constitution, Fiji Hindi has expanded its scope of use in Fijian classrooms. This study uses survey data from Fijian citizens in 2018 to assess whether opinions towards Fiji Hindi and its use in the Fijian education system have changed, and if so, why. In this research, we first detail the current linguistic situation in Fiji and the state of the education system and language education policy here, including recent pro-Fiji Hindi shifts. We then use survey data received from native FID participants to assess attitudes toward Fiji Hindi and its use in the education system, along with reasons for FIDs’ support for Fiji Hindi or lack thereof. Our research concludes by analyzing the broader context of this Fijian case study, explicating the benefits of mother tongue language education. The case of Fiji provides an example of a country that, with further understanding of the cognitive and academic advantages of mother tongue language education, may be on the brink of promoting one of its vernacular languages in the education system to greater benefit Fijian students.

1.2 Research Background
The Fijian Ministry of Education has taken a remarkable initiative to teach Conversational Fiji Hindi to iTaukei students. According to the Fiji Government Online Portal, the then Honourable Minister for Education, National Heritage, Culture, Arts and Library Services Filipe Bole announced on 22 January 2014 that Vosa Vakaviti and Fiji Hindi be taught under the conversational language programme in all primary schools. This announcement fulfils  Section 31 (3) of the Constitution of the Republic of Fiji which envisions a future where students understand and speak each other's languages in a multicultural setting. Following this, the Ministry's Curriculum Development Unit embarked on preparing resources for the teaching and learning of the two languages. However, there are groups in the Hindi-speaking community who oppose the idea of teaching Fiji Hindi in the education system, often regarded as a corrupted and 'bastardised' version of Standard Hindi.

2.0 Literature Review
Regrettably, literature is scarce on the teaching and learning of Fiji Hindi in the Fijian education system. This study is the first of its kind. Most of the literature available deals with either education in general or other aspects of education.

With the arrival of the Indians under the British indenture system from 1879-1916, Fiji Hindi developed in Fiji. Prior to 1916, due to lack of initiative by the then Colonial Administration, there was no provision for the education of Indian children let alone Fiji Hindi (Burton, 1910; Sanadhya, 1914, Mayer, 1963 and Lal, 1998). However, when communal feelings dictated a vernacular education, it impelled Indian parents to organise makeshift schools in their humble villages. In his book Gulaami Sharma (2010) reminisces his uncle’s classroom which “was located in the centre of the village and classes were held under the large Banyan tree” (p. 35). They were taught Standard Hindi and Sanskrit. Mayer (1963) remarked that “in 1909 the report of an Education Commission stated that facilities for Indians compared unfavourably with those for other communities” (p. 30) and it was only after the establishment of a Board of Education in 1916 that schools for Indians grew considerably  (p. 44).

Gurukul Primary School, built in Lautoka in 1918, pioneered Indian education and became the first substantive school to begin teaching Standard Hindi (Vedalankar and Somera, 1975, p. 129-130). In May 1920, Sadhu Vashist Muni came to Fiji and established a big school in a bure house in Navua where about a hundred children started learning Standard Hindi (Kanwal, 1980). In the late twenties and early thirties, a new enthusiasm about the teaching of vernaculars was infused in the minds of the children. Coulter (1942), Mayer (1963) and Gillion (1977) noted that in 1926 the second Education Commission was appointed and its recommendation to make Standard Hindi the medium of instruction in the early stages of primary schools was made effective in 1929 through an Education Ordinance. By 1951, Standard Hindi was the language of instruction in all schools run by Indian committees until the fifth standard, after which English replaced it (Mayer, 1961, p. 105). In 1969 another Education Commission produced a comprehensive report which covered language studies at primary and secondary levels. It recommended that Standard Hindi be the medium of instruction for the first three years in all primary schools for Indians but with provision for the continued study of Standard Hindi in both primary and secondary schools (p. 28). After Independence in 1970, the Standard Hindi curriculum was organised in more systematic ways, lessons taught on scientific lines, textbooks for primary schools written and printed locally (Kanwal, 1980). 

The Fiji Islands National Curriculum Framework 2007 (NCF) emphasised the importance of teaching Standard Hindi in the school curriculum (p. 34). The Roadmap for Democracy and Sustainable Socio-Economic Development 2010-2014 (RDSSED) echoed the same sentiments advocating for a curriculum framework that would strengthen instruction in Standard Hindi. The key indicator of this was that “all schools to emphasise study of various languages by 2012” (RDSSED, 2009, p. 131). The Ministry of Education, National Heritage, Culture and Arts (MOENHCA) in its 2013 Annual Corporate Plan which was linked to the RDSSED 2010-2014 indicated under sub-outputs 3.6 and 4.6 that it would implement a compulsory beginners conversational programme in Classes 6-8 and Form(s) 3-7 by December 2013 (MOENHCA 2013 Annual Corporate Plan, pp. 6-24). In a press release issued in January 2014, the Fijian government directed that “the two vernaculars be taught as compulsory subjects and that the conversational programme is to be implemented in all primary schools” (Fiji Government Online Portal, 2014). This fulfils Section 31 (3) of the Constitution of the Republic of Fiji which states that “Conversational and contemporary iTaukei and Fiji Hindi languages be taught as compulsory subjects in all primary schools” (Constitution of the Republic of Fiji 2013). 

3.0 Significance of this Study
This study has both practical and theoretical significance. Findings of this research will provide empirical evidence and challenges to educational stakeholders responsible for the teaching and learning of Fiji Hindi, in the hope that it will stimulate them to further investigate the challenges associated with Fiji Hindi in the education system.

This study is original and attempts to make a substantial contribution to language education in the Fijian education system. We are hopeful that this study will not only indicate the trend that Fiji Hindi should take in the near future but will also give direction as to how curriculum developers could invigorate Fiji Hindi in the education system.

This research will present an interesting case study to gauge attitude of Fijians of Indian descent in relation to the support for Fiji Hindi, as a subject in Fijian schools. This study will assess if Fijians of Indian descent still find Fiji Hindi not suitable to be taught in primary schools. It will also be fascinating to find out the reasons behind their current attitudes and if possible influence them to accept Fiji Hindi in the education system.

4.0 Aim of this Study
This study aims to:
I. Examine the current attitudes of Fijians of Indian Descent toward the introduction of Fiji Hindi as a Conversational language in primary schools;
II. Investigate whether there has been changes in attitude in the last ten years;
III. Determine Fijians of Indian Descents' reasoning for their attitudes in order to understand the support or lack of; 
IV. Justify public attitude toward their own mother language; and
V. Produce a comprehensive literature review from reliable research sources to prove that attitudes have changed or otherwise.

5.0 Research Questions
To fulfil the rationale of this study, this research will be governed by the following overarching questions:
I. Are Fijians of Indian descent ready to accept Fiji Hindi in the school system?
II. What are their current attitudes to accepting (or otherwise) Fiji Hindi as a subject in schools?
III. What could be the best possible way to encourage Fijians of Indian Descent to recognise Fiji Hindi in the education system?

	5.1 Definitions of key concepts and terms 
	Language Education, Fiji Hindi, Standard Hindi, Vernacular, Fijian schools.

6.0 Research Methodology
The study will entail a mixed method approach - quantitative and qualitative. Questionnaires will allow quantitative analysis while semi-structured interviews will provide information for qualitative analysis. A survey research design will be adopted in which questionnaires will be used to collect information from the respondents. With this method, substantial information can be collated from a large cohort in a short duration and in a relatively short time.

A descriptive design will be used to describe the data. This design is a systematic method which involves observing and describing the behaviour of a subject without controlling it in any way. Quantitative method will explain the phenomenon through the numerical data while qualitative research will allow collection of culturally specific information such as the principles, opinions, conduct, and social status of particular groups of people.

	6.1 Study Sample
	The area of study will be rural and urban settlements in Sigatoka.  The target population for 	the study will be Fijians of Indian Descent comprising students attending primary and 	secondary schools and adults engaged in all walks of life. A total of 200 Fijians of Indian 	Descent will be selected randomly residing in the aforementioned area. A disproportionate 	stratified random sampling will be employed in selecting the participants from this area. 	Variables such as participants’ background, gender, knowledge on the subject of study, and 	interest in language education will be considered while selecting the research population.

	6.2 Research Tool
	Questionnaires will be administered to the selected participants. Additionally, semi-	structured interviews will be conducted with some participants. Semi-structured  	interviews are practicable to provide an insight on the topic. It allows for free conversation 	on a specific area of significance. This also allows the researchers the 	opportunity to test 	the prior knowledge and at the same time, provide avenues to view and comprehend 	development in new ways. 

	The first two research questions will be analyzed with the help of questionnaires and will 	require quantitative analysis. The five point Likert type scale ranging from 5 (strongly 	consent) to 1 (strongly oppose) will be utilized in the study to concentrate on the two 	questions to understand the theoretical and practical nature of this study.  The last 	research question will have to be analyzed after conducting semi-structured interviews. 	Open-ended questions will be used to collect finer points on the topic. This will 	require a qualitative approach. 

	Finally, the data collected will be analyzed with the assistance of descriptive and SPSS 	statistical tools. Therefore, to produce the results of this research, the frequency, 	percentage and weighted mean will be considered.

	6.3	Research Paradigm
	The temperament of the research questions requires the use of a mixed method approach. 	“This employs strategies of inquiry that involve collecting data either simultaneously or 	sequentially to best understand research problems. The data collection also involves 	gathering both numeric information (e.g., on instruments) as well as text information (e.g., 	on interviews) so that the final database represents both quantitative and qualitative 	information” (Creswell, 2003: 18). “A mixed methods approach is one in which the 	researcher tends to base knowledge claims on pragmatic grounds, for instance, 	consequence-oriented, problem-centred, and pluralistic” (Creswell, 2003: 18). 

	Thus, for this research, the Pragmatism Paradigm will be employed. In this, the researchers 	start off with the research questions to determine the research framework instead of 	questioning ontology and epistemology. It also believes that objective and subjective 	perspectives are mutually exclusive and believes to use what works best to address the 	research problem. Finally, the pragmatism paradigm uses both qualitative and quantitative 	data. 

	6.4 Establishing Quality 
	Triangulation will be used for the findings to be noteworthy and suitable in order to have a 	research which is of appropriate quality and validity. Triangulation is “essentially a 	strategy that will aid in the elimination of bias and allow the dismissal of plausible rival 	explanations such that a truthful proposition about some social phenomenon can be 	made” 	(Mathison, 1988: 13). According to Patton (1980: 330), “the point of triangulation is to 	study and understand when and why there are differences”. Mathison (1988: 13) also 	suggests that “the use of multi methods results in different images of understanding 	thus 	increasing the “potency” of evaluation findings.”

	6.5 Limitations and Delimitations
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1. Lack of appropriate local literature;
1. Some questionnaires may not be returned;
1. Questionnaires may not be returned on time;
1. Timing into the field not appropriate;
1. Only one area studied; and
1. Unfavourable weather conditions.

	6.5.2 Delimitations of the Study
1. The areas under study are easily accessible and allows the three researchers to meet on a regular basis.

	6.4 Ethical Considerations
	Ethical issues will be taken into consideration throughout this research. As stated by Hesse-	Bieber and Leavy (2006) “The participants have not been identified in order to maintain 	confidentially and anonymity of the participants”. Participants will be thoroughly explained 	regarding the principal objective of the study and their willingness or otherwise to 	participate in the research work will be confirmed. In addition, each participant will be 	allowed time to familiarise themselves  with the proposed research and upon their free will 	sign the Consent Form. This particularly emphasizes the voluntary nature of the study. 	After the signing of the Consent Forms, semi-structured interviews will be conducted and 	questionnaires distributed. The researchers will reassure the participants that they have 	the authority to withdraw from this study if they wish to at any time. All the participants 	will be informed that the study is purely for intellectual purpose. Prior to the 	commencement of the interviews and filling of the questionnaires, participants will be 	informed that their views will be kept confidential and their identities kept anonymous.  	This will also be guaranteed in the written report at the conclusion of the study.

7.0 Timeline to Completion
	
Activities
	
Estimated date of achievement


	Approval of proposal
	November 2017

	Consent and logistics
	November 2017 – March 2018

	Literature review
Construction of research tools
	March – May 2018

	Pilot study and questionnaire revision
	June 2018

	Distribution of questionnaires
Structured and unstructured interviews
	June – July 2018

	Data collection
	August 2018

	Data analysis
	September – November 2018

	Final write-up
	December 2018



8.0 Estimated Budget Summary
	      Stage
	Description
	Cost

	   1
	Printing of survey materials [200 copies of questionnaire]
	350

	   2
	Stationery, storage device and logistical arrangements – FTRA Registration, etc. 
	400

	   3
	         Field Visits to conduct  interviews and hand out questionnaires to selected areas of Sigatoka - Phase 1 – 4 visits (per diem plus travelling allowance)
	3252

	   4
	 Field Visits to conduct  interviews and collect questionnaires from          selected areas of Sigatoka - Phase 2, 3 and 4 – 8 visits (per diem plus travelling allowance)
	6504

	   5
	Incidental Expenses
	250

	
	Total
	FJD $10756
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